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This guide contains sample strategies that can be used in any classroom to check for student 
understanding.  The strategies are broken down into three categories: verbal, written, and demon-
stration.  However, many activities can be varied to fit each category, or may contain a combina-
tion of strategies.  This list should be used a guide for suggested activities, and is in no way meant 
to be a comprehensive list. 

We invite you to share your ideas as well!   What other strategies do you have that fit into this 
guide?  

Email us at courses@modelteaching.com or connect with us on Twitter @ModelTeaching or Face-
book at  https://www.facebook.com/ModelTeaching/. 

Introduction to the Strategy Guide
Checking for Understanding (CFU)

Strategies to Check For Understanding
This course will teach participants the value of 
incorporating frequent checks for understanding into their 
lesson plans. They will learn about three types of checks, 
including verbal, written and demonstration, as well as  
learn when they need to be incorporated into a lesson  
cycle. Course participants will also learn the value of  
collecting data from these checks, and how to use that data 
to inform future instructional decisions. 

This Strategy Guide provides an overview of the concepts covered in our 
professional development course: Strategies to Check for Understanding.  
Learn more about the course below!

https://www.modelteaching.com/professional-development/strategies-to-check-for-understanding
https://www.modelteaching.com/professional-development/strategies-to-check-for-understanding
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A check for understanding (CFU) is any method used to inform the teacher about the student’s 
current level of knowledge and understanding. They are initiated by the teacher and have an 

expected student response.  A teacher will use checks for understanding in each section of their 
lesson plan for different reasons.

Definition and Overview of Checks
for Understanding

• Before the Lesson - activates and establishes background knowledge. These CFU’s also en-
sure students have retained the knowledge and skills necessary to be successful in the new 
content lesson. 

• During the Lesson -  keeps students accountable for creating, retaining, and communicating 
new conceptual understandings to the teacher. These CFUs also inform the teacher about 
struggling students who may need additional guidance or intervention. 

• After the Lesson - helps the students and the teacher reflect on what was learned. These 
CFUs also provide valuable information about student mastery and how the teacher should 
spend future classroom time.

The Three Strategies

There are three types of CFU strategies that teachers can implement:

• Verbal - allow students to voice their responses to their peers or to the whole class.
• Written - allow students to reflect on a question and write their responses.
• Demonstration - allow students to complete activities, give examples, create models, or 

use manipulatives to represent their knowledge.
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Each check for understanding can consist of closed or open questions or tasks. A closed  
question produces a specific response with one solution.  An open question produces a  
response that allows for varied results and may have many correct answers.  

Verbal

Closed Verbal Responses - Usually encompass questions that have one correct answer and 
can be answered in one or two words. These are low rigor questions.  

• Typical examples of a closed verbal strategy are the teacher asking the class a true/ false 
question, or calling on a student to answer a question with one clear answer. 

Open Verbal Responses - Usually encompass questions that can be correctly answered in 
many different ways.  These questions encourage a discussion about the ideas being presen-
ted and are considered to be rigorous. 

• Typical examples of an open verbal strategy are the teacher asking a student to defend his 
or her answer, or leading a debate on a particular topic aligned to the lesson content.

Written

Closed Written Responses - Usually encompass questions that have one correct answer and 
can be assessed as either right or wrong.  These are lower rigor questions, though the diffi-
culty level of a question could lend itself to higher rigor, like a challenging math word problem 
that must be solved. 

• Typical examples of a closed written strategy are the teacher asking students to fill in the 
blanks on lesson notes or short response questions, or completing a math or science pro-
blem that involves only one answer.
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Open Written Responses - Usually encompass questions that have either multiple correct 
answers, variations of one correct answer, or applications of ideas that help extend thinking.  

• Typical examples of an open written strategy are reflections where a teacher asks stu-
dents to apply a concept from the day’s lesson to a new idea, to predict a series of events 
and conclusions based on what they learned in class, or to develop a set of rules and de-
monstrate more than one way to solve a problem.  

Demonstration

Closed Demonstration Responses – The teacher provides the student with an expected re-
sult and asks them to create a way to show or find that result. These are usually lower rigor  
activities.

• Typical examples of a closed demonstration strategy are the teacher asking the student to 
show a multiplication model for 24, complete a presentation with specific facts and  
figures, or participate in a science lab with one known outcome.

Open Demonstration Responses – The teacher provides the student with a concept or idea 
and asks students to represent it in their own way. They usually require students to connect 
ideas and draw their own conclusions.
 
• Typical examples of an open demonstration strategy are the teacher asking students to 

use math manipulatives to demonstrate a specific math concept, make connections be-
tween historical texts and present their conclusions to the class, or design a science lab 
that demonstrates a specific scientific law.
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The Importance of Data Collection 
When Checking for Student  
Understanding

The main purpose for all checks for understanding is to collect data about student learning to 
allow you to adjust instruction if necessary and ensure students have mastered the lesson con-
tent.  You should determine the acceptable response you wish the students to demonstrate during 
lesson planning so you ensure the CFU selected accurately demonstrates student content know-
ledge. This data should then be used to drive future instruction.

Data collection occurs with formal and informal assessments. With both formal and informal as-
sessments, if the teacher notices many students struggling with a concept before, during, or after 
instruction, this concept will need further attention during instructional time.

Formal Assessments

• Formal assessments consist of checks for understanding with a standardized format, such 
as a multiple-choice assessment or an essay question that is scored with a rubric. 

• They are aligned to a specific standard or objective and can be used as a grade if desired. 

Some methods of scoring include: 

• Accuracy Level (percent/ number correct) – best for true/false and multiple choice 
questions where the answers can be counted and specific points assigned for correct 
answers

• Set of problems or questions that increase in difficulty – the more problems completed 
correctly indicate higher levels of mastery

• Timed activities - shorter times to complete a task indicate higher levels of mastery

• Rubrics – used to assign a numeric score to a piece of writing
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Informal Assessments

Informal assessments consist of checks for understanding that are used to monitor a  
student’s readiness to continue with the lesson in more rigorous ways. 

They often have subjective answers and can include anecdotal notes based on the teacher’s 
astute observations. These assessments should not be used as a grade.

Examples of anecdotal data to collect:

• Connection/ application to new material
• Growth / progress from pre- to post- assessments
• Reproduction of steps or strategies
• Accurate summary of content learned
• Perseverance and independence level
• Comprehension tracking

Throughout the rest of this guide, you will learn a large variety of strategies you can imple-
ment to check for understanding. As you use this guide to plan your methods to check for  
understanding in the classroom, consider your learning goal for each lesson, as well as the 
type of data you will need to collect. This backwards planning ensures that the method you 
select to check for understanding allows you to truly measure how well your students are 
learning the class concepts. 
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VERBAL Checks for Understanding

Strategy 1: Response Cards/ Electronic Student Response System
Strategy 2: Student Teacher Conference
Strategy 3: Online Quiz
Strategy 4: Four Corners
Strategy 5: Think- Pair- Share
Strategy 6: Go Around
Strategy 7: Hot Seat
Strategy 8: Say Something
Strategy 9: Digital Discussions
Strategy 10: Debate
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1. Prepare a set of questions that align to the lesson content or the goal of the check for understan-
ding activity. 

2. Explain to students they must answer the question immediately upon display. 

3. Flash the question on the projector screen, or read the question aloud. 

4. Encourage 100% participation.  If using response cards and not an electronic student response 
system, encourage swiftly answering with eyes forward to discourage students copying each 
other’s answers. 

5. Tally up the responses. 

6. Review the correct and incorrect responses, and re-teach any content where students have not 
demonstrated mastery.

Verbal Strategy: Response Cards or Electronic Student Response System

Steps to Implement:

Description: This strategy presents questioning prompts in multiple choice or true false format for 
students to answer in real time.  Students will respond to the prompts using pre-made cards with 
A, B, C, D, or True, False to indicate their selection of an answer choice displayed on the board. If 
you have it available at your school, there are also electronic versions of this student response 
system, commonly known as Clickers. Two online resources you might want to consider are   
https://www.iclicker.com/ and https://www.socrative.com/.
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Examples: Response Cards or Electronic Response System

Closed Responses Open Responses

Closed responses are the typical 

response format for a student 

response system because stu-

dents must respond with a pre-

designed answer provided by 

the teacher in a multiple choice 

or true false format. Check for 

accuracy by asking questions 

with only one correct answer.

Example: A second grade  

teacher has students choose 

the correct spelling of a word 

from four choices to review for 

a spelling test.

Assessment: Students hold up 

the card or enter their selection 

that represents their answer 

choice, then the teacher quickly 

assesses which students have 

accurately answered the  

question. Some clicker  

programs track accuracy, 

otherwise the teacher can use 

a data tracker to quickly mark 

if students miss an answer to 

determine their accuracy rate. 

While a student response system isn’t  

designed for open responses, teachers can 

follow up on this CFU model to incorporate 

an open response requirement. Open re-

sponses can be incorporated into a student 

response system by the teacher generating 

statements that students must agree (hold 

up card A) or disagree with (B).  The teacher 

can then tally student responses and require 

students from each side of the argument to 

justify their responses with evidence or rules 

related to the content of the day.

Example: The teacher can display a state-

ment such as “Sarah was the character who 

changed the most in the novel. Agree or 

disagree.”

Assessment: After students submit their 

answer, the teacher can call on various stu-

dents from each side to defend their answer. 

She decides to use a quick scoring system as 

follows:

 

0 = student cannot support their argument

1 = student provides some evidence to support 

their argument

2 = student provides specific text-based evidence 

to support their argument

Best Used When: This strategy works well when the teacher has several questions he/she wants 
to assess student knowledge over, and the teacher has sufficient time to prepare before the les-
son. It can serve as a good review tool before a graded assessment so might work best when used 
during a content lesson, just before administering the “after” the lesson CFU.
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1. Prepare a set of questions that align to the lesson content or the goal of the check for understan-
ding activity. 

2. Meet with each student to ask each question, giving them plenty of wait time as needed to re-
spond. 

3. Track the accuracy / quality of their responses. 

4. Re-teach any content where students have not demonstrated mastery.

Verbal Strategy: Student Teacher Conference

Steps to Implement:

Description: In this strategy, the teacher meets individually with each student to present questio-
ning prompts that encourage students to demonstrate their content knowledge. 
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Examples: Student Teacher Conference

Closed Responses Open Responses

Closed response questions have 

one only one correct answer 

and can be easily checked for 

accuracy.

Example: A teacher pulls a 4th 

grade student aside to discuss 

his latest expository essay draft. 

She tells the student that he 

has made 5 spelling errors and 

asks the student to locate the 5 

spelling errors on his own.  After 

he does so, the teacher quickly 

practices with the student the 

correct spelling for each word. 

Assessment: The teacher marks 

down the number of spelling 

errors he made in his original 

draft, then how many spelling 

errors he identified on his own 

to track his progress  

throughout his essay writing 

process.  

Open response questions can be asked that 

encourage the students to express / support 

an opinion, apply new knowledge to prior 

knowledge, or synthesize their learning as 

part of an effort to better differentiate  

support in the student- teacher conference.

Example: The teacher asks the students to 

analyze a sentence in his expository essay 

draft and tells him the sentence doesn’t con-

tain enough detail to convey the message he 

is trying to describe.  She asks him to  

brainstorm aloud some additional details 

that could be added to improve the sentence.

Assessment:  The teacher records a score in 

a rubric based on how well the student can 

edit the sentence.  She decides to use a quick 

scoring system as follows:

0 = student cannot provide any additional detail 

for the sentence

1 = student provides some detail but does not 

clearly re-write the entire sentence.

2 = student has shown mastery of adding details 

to sentences and produces a well-crafted and 

detailed sentence.

Best Used When: This strategy works well with smaller class sizes and when the teacher has  
enough time to meet with each student individually, or if there is a student teacher or co-teacher 
who can also share the assessing duties. It can also work with larger classes as long as the  
questions are closed and will not take much time for students to respond to. 
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1. Prepare a set of questions that align to the lesson content or the goal of the check for understan-
ding activity. 

2. Enter the questions and correct answers into the online platform to create the quiz. 

3. Have students log on to the quiz hosting site to access the correct quiz. 

4. Encourage 100% participation.  Some quizzes can be taken independently, while others are done 
in more of a game show format where students compete against each other. 

5. After each question, review the correct and incorrect responses, and re-teach any content where 
students have not demonstrated mastery.

Verbal Strategy: Online Quiz

Steps to Implement:

Description: With this strategy, the teacher presents questioning prompts in multiple choice or 
true false format for students to answer online in a quiz format. Some platforms allow students to 
work independently at their own pace, while others are timed and allow classmates to compete 
against each other. Three online resources you might want to consider are  https://kahoot.com/, 
https://www.gimkit.com/, and https://quizlet.com/.
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Examples: Online Quiz

Closed Responses Open Responses

Closed response questions have 

one only one correct answer 

and can be easily checked for 

accuracy.  Use online quizzes 

that produce a closed response 

when you want to check that 

students understand the  

vocabulary, background  

knowledge, or other skills that 

might be required to perform 

more complex tasks later. 

Example:  A seventh grade  

language arts teacher is  

teaching a lesson on writing 

using imagery, and he presents a 

quiz for students to  

demonstrate that they  

understand the differences  

between similes and metaphors. 

Assessment: Most online quiz 

tools track data for you, so this 

teacher can easily determine 

each students’ accuracy rate. 

Online quizzes often do not allow for open 

responses since most questions are  

presented in a multiple-choice format. Utilize 

the open response strategy for online  

quizzes by analyzing student responses and  

choosing questions that you can expand 

upon in a class discussion.  

Example: After students answer the closed 

response quiz on imagery, this same teacher 

selected a question on the definition of  

similes and asked students to use that  

question example to generate their own 

simile and share it with the class, allowing 

students to discuss whether the simile fits 

the definition criteria. 

Assessment: He kept a quick data tracker to 

record whether or not each student was able 

to generate an example of a simile. 

Best Used When: This is an excellent strategy to review a concept with an entire class, provided 
the teacher has enough time to prepare the online quiz ahead of time. Most online platforms allow 
you to insert images as well such as charts or tables for math, diagrams for science, or maps for 
social studies, so it can be used for any content area. The teacher should also allow plenty of time 
to discuss correct and incorrect responses.
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1. Prepare a question with four possible correct answer choices that align to the lesson content or 
the goal of the check for understanding activity. 

2. Display the question on the projector screen, or read the question aloud. 

3. Inform students of four locations in the classroom, one that represents each answer choice. Stu-
dents should move to the location in the room that represents their choice. 

4. Encourage 100% participation, and remind students to make their own choice and not be depen-
dent on what other students choose. 

5. Choose at least one student from each answer choice to defend their answer verbally, or allow 
groups to discuss the reason for their choice.

Verbal Strategy: Four Corners

Steps to Implement:

Description: In Four Corners, a question is posed to the class and student are given time to think 
about their response. Students will respond to the question by standing in a designated spot of 
the room that represents their answer choice. One online resource you might want to consider 
is https://wodb.ca/ for a series of “Which One Doesn’t Belong?” images that can be used with the 
Four Corners strategy.
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Examples: Four Corners

Closed Responses Open Responses

Closed responses could be used 

for Four Corners, when the 

teacher offers up only questions 

with one correct answer. 

Example: A third grade math 

teacher displays a polygon with 

the length of each side labeled 

and asks students to determine 

the perimeter. She gives 4 answer 

choices, and students stand in the 

corner that represents the letter 

of their choice.

Assessment: She can use a data 

tracker to quickly mark if students 

miss an answer to determine their 

overall accuracy rate after all of 

the questions have been posed. 

However, you are not likely to 

get accurate data from a closed 

question because if a student 

chooses a wrong answer and sees 

that the majority of students are 

at another answer choice, they 

will likely follow their peers to 

that response. 

Open responses are the typical response 

format for Four Corners, assuming the 

question posed could be answered  

correctly by any of the four choices given. 

The teacher can then tally student  

responses and require students from each 

side of the argument to justify their  

responses with evidence or rules related to 

the content of the day. 

Example: A teacher displays the following 

image and asks students to stand in the 

corner of the image that does not belong.

9 16

25 43

Assessment: After students make their 

answer choice, the teacher can have them 

complete an exit ticket explaining their  

reasoning for their choice. She can then 

sort the students into two groups based on 

their exit tickets: able to adequately  

defend, and not able to defend.

Best Used When: This strategy is most effective when students need to demonstrate their re-
asoning or justification skills. It works best when the four answer choices could all be considered 
correct, depending on how you analyze the question. It allows students to work on their communi-
cation skills and helps them see different viewpoints they may not have considered before.
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1. Prepare a set of questions that align to the lesson content or the goal of the check for understan-
ding activity. 

2. Students ”think” what they know or have learned about the topic and formulate their answer to 
the question. 

3. Each student should be “paired” with another student or a small group. 

4. Students “share” their thinking with their partner. 

5. The “sharing” can also be extended to a whole class discussion, or teachers can join each partner-
ship to allow them to share their thinking with the teacher for data collection.

Verbal Strategy: Think-Pair-Share

Steps to Implement:

Description: Think-Pair-Share is a questioning strategy that allows students to think individually 
about a topic or answer to a question and teaches students to share ideas with classmates. First, 
a question is posed and students are given time to “think” of their response. Next, they “pair” up 
with a partner and the two partners discuss their answers. Finally, the partners can “share” with 
other partners or in a class discussion.
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Response Examples: Think-Pair-Share

Closed Responses Open Responses

This strategy is often not the most  

appropriate for closed response questions. 

However, occasionally a think pair share  

might produce a closed response if the 

teacher used the method to help students 

identify, for example, all components of a rule 

or strategy.

Example: A tenth grade literature teacher  

tasks students with reading several pages 

from Animal Farm and identifying 5 uses of  

figurative language in the text. Students  

would first think about the examples of 

figurative language discussed in class, then 

in pairs, would annotate the text for the 5 

specific examples the teacher mentioned to 

look for.  Then, they would share their results, 

identifying if they annotated the same text 

and if not, would work together on identifying 

the 5 uses of figurative language in the pages 

they read. Student pairs could then share 

their work with the class, and discuss aloud 

any misconceptions or trouble they had while 

looking for the examples.

Assessment: The teacher can keep a tally of 

students that struggled with identifying the 

uses of figurative language, who incorrectly 

identified the examples, or who could not 

complete the activity. 

Open response questions can be 

asked that encourage the students 

to express / support an opinion, 

apply new knowledge to prior know-

ledge, or synthesize their learning. 

Example: Tenth grade literature  

students who have just finished 

reading Animal Farm are asked to 

discuss the theme of corruption in 

the novel, citing specific text  

evidence. Student pairs could then 

share their thinking with the class, 

and the teacher would help facilitate 

discussion as a whole group.

Assessment: The teacher can score 

these responses with a detailed 

rubric, or quickly on a scale of 0-2 as 

outlined below. 

0 = student does not understand the 

theme or support the theme with 

specific text evidence

1 = student provides some general 

evidence to support the theme

2 = student provides specific text- 

based evidence to support the  

theme

Best Used When: This strategy works well when the teacher wants to engage the whole class in a 
conversation, but wants students to come to the discussion prepared after enough think time to 
formulate their thoughts. As an alternative to a whole class discussion, teachers could have stu-
dents write out their answers after they think-pair-share and could then use a rubric to assign a 
grade.
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1. Prepare a question that aligns to the lesson content or the goal of the check for understanding 
activity. 

2. Display the question on the projector screen, or read the question aloud, giving students think 
time to prepare their answer. 

3. Encourage 100% participation by walking to each student’s desk to hear their answer. 

4. Track their responses on a data tracker. 

5. Review the correct and incorrect responses, and re-teach any content where students have not 
demonstrated mastery.

Verbal Strategy: Go Around

Steps to Implement:

Description: Students are given the opportunity to share an answer to a question in rapid succes-
sion as the teacher moves around the room, checking in with each one. The question is designed 
to elicit a brief one or two word answer, although it may vary from student to student, but it will 
demonstrate their understanding of the content.
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Examples: Go Around

Closed Responses Open Responses

Closed responses will work for 

this strategy, by asking  

questions with only one correct 

answer.  

Example: A third grade science 

teacher names an object and 

asks students to categorize it as 

a solid, liquid, or gas after they 

have studied states of matter.

Assessment: The teacher can 

use a data tracker to quickly 

record whether or not each 

student could correctly identify 

the state of matter.

 

Open responses would also work for this 

strategy, as long as the answer can still be 

brief so the teacher can get through the  

whole class in just 2 or 3 minutes. 

Example: The same science teacher asks 

each student to name some examples each of 

a solid, liquid, and gas.

Assessment: The teacher can use a data  

tracker to quickly record whether or not 

each student could correctly give an example 

of each state of matter.

Best Used When: This strategy works well when expected responses are quick to share. The 
teacher needs to be able to quickly hear from each student, whether it is calling on them one at a 
time, or visiting each one at their desk as they quickly walk the room.
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1. Develop a series of reflection questions or thought-provoking questions based on the content 
objectives. 

2. Print the questions on slips of paper and tape them randomly to the bottoms of student chairs. 
Or you may decide to purposefully place them with particular students. 

3. Have students check the bottom of their chair for a question, and if they have one, give them 
enough think time to formulate an answer before calling on them to respond to the class. 

4. Remind students who did not get a question that they will be asked to agree or disagree with 
another student, and must defend their response. This will allow for 100% participation.

Verbal Strategy: Hot Seat

Steps to Implement:

Description: In Hot Seat, questions are hidden around the room on the bottom of random seats. 
If a student finds a question under their chair, they have to answer the question aloud. If a student 
does not have a question, they are asked whether they agree or disagree with the response, and 
must defend their reply.
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Examples: Hot Seat

Closed Responses Open Responses

This strategy can be used with 

closed responses to review ba-

sic concepts that involve lower 

level thinking skills, such as 

recall and understanding.

Example: A ninth grade alge-

bra teacher has taped various 

linear graphs to the undersides 

of each student’s seat. He then 

displays an equation and the 

students have to determine 

if their line graph depicts the 

equation shown. If so, they must 

explain to the class how they 

know it is a match.

Assessment: The teacher can 

keep a quick log of who is and is 

not able to match a graph to an 

equation.

 

This strategy lends itself well to higher level 

thinking questions where students have to 

apply the knowledge they have learned to 

other information, or when they have to 

reflect on what the new knowledge means to 

them.

Example: A sixth grade reading teacher 

tapes the same discussion question to seven 

random seats. The question is about the class 

novel they just finished and what connec-

tions they can make to the previous novel 

read. If a student finds a question on their 

chair, they must choose 2 other students to 

have a group discussion with responding to 

the question.

Assessment: The teacher can have each 

student summarize their group’s discussion 

on an exit ticket before they leave class. She 

can then sort the exit tickets to distinguish 

between students who made meaningful 

connections and those who didn’t.

Best Used When: This is a good CFU choice at the end of a unit when you want students to reflect 
on their learning and how it connects to previous knowledge. It is also a solid choice to encourage 
students to truly evaluate their learning and work on justifying and defending positions.
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1. Develop a series of reflection questions or thought-provoking questions based on a particular 
video, reading passage, or lecture you give. 

2. After showing the video, presenting your lecture, or requiring students to read the passage pose 
a question to the class as a whole, giving students time to think about their responses. 

3. Form groups of 4 or 5 students. You may choose to randomly assign groups, or make them more 
purposeful by considering academic or reading levels. Let them know this will be their discussion 
group to talk about the question posed. 

4. To encourage 100% participation, use a specific group protocol such as this one: 
   
  Number off 1 through 4 in the group. 
 
  Each speaker goes in numerical order speaking for 30 seconds (longer if students are 
  older or topics are more in depth), with no interruptions from other speakers. 
 
  Speaker 1 then speaks again for 30 seconds (or other amount of time), but this time, he 
  or she must comment on another person’s response, either agreeing or disagreeing, or 
  adding their own thoughts to the discussion. Speakers 2-4 follow this same step.

Verbal Strategy: Say Something

Steps to Implement:

Description: After being exposed to new content through a video, lecture or reading passage, stu-
dents work in small discussion groups. A specific protocol is given to the group to encourage 100% 
participation. The teacher will rotate among the groups so they get a chance to hear from each 
group. Other options that allow for collecting data include having the groups present their most 
insightful thoughts to the class, or combining this strategy with the discussion strategy described 
next.
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Examples: Say Something

Closed Responses Open Responses

This strategy is not as effective 

with closed responses, because 

short answers do not allow for 

back and forth discussion.

Example: Fifth grade reading 

students are given a non-fiction 

reading passage with compre-

hension questions, formatted 

similar to the state assessment 

they will take in two weeks. 

Students are instructed to take 

turns answering each question 

within their group. As one 

student supplies an answer, the 

rest of the group has to decide 

if they agree or think the first 

student is incorrect.

Assessment: The reading 

passage can be collected for an 

accuracy grade.

 

This strategy lends itself well to higher level 

thinking questions where students have to 

apply the knowledge they have learned to 

other information, when they have to reflect 

on what the new knowledge means to them, 

or when they need to formulate their own 

opinion and justify it with factual evidence 

from the material presented.

Example: Third grade students watch a video 

on how soil is formed. Within table groups, 

they are told to discuss why soil in different 

areas might be composed of different  

materials. 

Assessment: The teacher can listen in at 

each group discussion to ensure that  

everyone is participating and that students  

understand the concept of soil formation.

Best Used When: The Say Something strategy can be used immediately after new material is 
introduced, even if it is a student’s first exposure to such content. This is usually in the form of a 
reading passage, video, or teacher lecture. And similar to the Hot Seat strategy, Say Something 
encourages students to reflect on their new learning and how it connects to previous knowledge. 
It is also a solid choice to encourage students to truly evaluate their learning and work on justify-
ing and defending positions.
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1. Develop one reflection question or thought-provoking question based on the content objectives 
and share it with your class. 

2. Give students time to prepare their answer, they may even want to jot some notes down to keep 
their thoughts in order. 

3. Have students record themselves responding to the question. This can be done with a video or 
sound recorder on a tablet or other device, or can be done through an online platform. 

4. Review the responses at a later time when you can analyze them to collect data on each  
student’s learning.

Verbal Strategy: Digital Discussions

Steps to Implement:

Description: Digital Discussions is a strategy that allows all students to respond to questions po-
sed by the teacher in a sound clip or video format. The teacher can then view / listen to the respon-
ses at a later time, and some online tools even allow for instant feedback. Three online resources 
to consider are https://flipgrid.com/, https://letsrecap.com/queue/, and https://www.voxer.com/.
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Examples: Digital Discussions

Closed Responses Open Responses

This strategy is most likely too 

time consuming to use for  

closed response questions.  

However, there may be  

occasional advantages to using 

this strategy as a method of  

differentiation for students with 

special needs.

Example: A first grade teacher 

has three students with  

dysgraphia, for whom written 

spelling tests are a real  

challenge. She pairs each of 

those students up with a buddy 

who gives an oral spelling test 

and records it for the teacher to 

view or listen to later.

Assessment: The teacher 

listens to the video or sound 

recording of the students orally 

spelling their words, and gives 

them a grade for accuracy.

 

This strategy lends itself well to higher level 

thinking questions where students have to 

apply the knowledge they have learned to 

other information, or when they have to 

reflect on what the new knowledge means to 

them.

Example: Eighth grade history students are 

asked to choose the president they think was 

most influential and research their contribu-

tions. They then have to script and record a 2 

minute video persuasive speech about what 

that president made the greatest impact on 

US history.

Assessment: The teacher can score the video 

with a detailed rubric, or use a quick scale 

such as: 

0 = student does not understand the historical 

impact the president had on the US

1 = student provides some general evidence to 

support their argument 

2 = student provides specific historical evidence 

to support their argument

Best Used When: Like the Hot Seat strategy, this is a good CFU choice at the end of a unit. You 
can pose a thought-provoking question that encourages students to reflect on their learning and 
how it connects to previous knowledge. Another option is to ask a question that forces students to 
develop an opinion, and then justify and defend that opinion.
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1. Provide the class with a topic that has two clearly different opinion stances, such as school uni-
forms or the legal driving age. 

2. Assign half the class to one stance, and the other half to the opposite stance. 

3. Give students sufficient time to organize their thoughts, do the necessary research, and find sup-
porting evidence for their position. 

4. Give students time to write their speech and rehearse their delivery. You should set a time limit 
for their initial speech. 

5. Form pairs of students with different viewpoints and allow each one to present their speech 
according to the time limit. 

6. Allow each student a set amount of time for rebuttal, and closing arguments, if you so choose. 

7. If you do not have time to listen to each pair of students debate, you can task other students with 
judging the debate and recording detailed feedback for you to later review for assessment pur-
poses.

Verbal Strategy: Debate

Steps to Implement:

Description: Debate is a verbal strategy where a pair of students must defend opposite sides of 
an issue. Students are given time to research and create a plan for defending their position before 
speaking in front of the class.
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Examples: Debate

Closed Responses Open Responses

Debate would not be used at all 

for closed responses, however 

the teacher may use closed 

responses when preparing for a 

debate.

Example: A teacher wants 

students to engage in a debate 

in speech on whether parking 

should be assigned or whether 

it should be utilized as a lottery 

system.  Prior to beginning the 

debate activity, the teacher 

tasks students as a group with 

identifying the main  

components they used as an 

effective debate, and to discuss 

and recite the rules of debate 

that they learned. 

Assessment: The teacher  

creates a checklist on whether 

all students can properly iden-

tify the rules and components 

of a debate that they previously 

learned.

This strategy lends itself well to higher level 

thinking questions where students have to 

apply the knowledge they have learned to 

other information, or when they have to 

reflect on what the new knowledge means to 

them.

Example: Parking is very limited at the high 

school. The sophomore speech and debate 

teacher assigns half of his class to defend 

“Parking should be limited to seniors only,” 

and the other half to defend “Parking should 

be awarded on a lottery system.” Because 

none of his students are seniors, they are  

primarily in favor of the lottery system, but 

half the class is forced to debate in favor of 

senior only parking.

Assessment: The teacher creates a rubric 

that he can use, or have other students use, 

to assess each student’s ability to clearly  

state an opinion, justify it with practical 

examples and supporting evidence, and exhi-

bit good public speaking skills.

Best Used When: Debate is a strategy best used with secondary students when a controversial 
topic has been studied. It is most effective when students have a personal interest or stake in the 
issue at hand. Debate is also great to force students to think outside the box, particularly when 
they are assigned a stance they do not personally believe in.
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WRITTEN Checks for Understanding
Strategy 1: Handprint / Five Finger Retell
Strategy 2: Key Word Summary 
Strategy 3: Concept Map
Strategy 4: White Boards
Strategy 5: 3-2-1 Reflection
Strategy 6: Admit and Exit Tickets
Strategy 7: T-Chart
Strategy 8: Create a Quiz
Strategy 9: Circle, Triangle, Square
Strategy 10: Example, Non-Example
Strategy 11: Sentence Frames
Strategy 12: Chalk Talk
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1. Write the topic and/ or questions on the board. 

2. Ask students to draw their handprint on a notebook or piece of paper, or use a pre-printed tem-
plate. 

3. Provide one example to all students of an appropriate response, but do not allow them to record 
that answer on their handprint. 

4. Provide students 3 minutes to complete the activity. 

5. Circle the room to check all student answers.  Point to incomplete answers and request students 
re-do the answers, look in their notebooks for the answers, or ask a friend for help. 

6. Review the best responses from select students.

Written Strategy: Handprint / Five Finger Retell

Steps to Implement:

Description: For this strategy, students draw their handprint on a piece of paper.  In each finger, 
students write one thing they learned that day.  A verbal variation to this activity is for students to 
hold up a hand, and count out the five things they learned that day on their own fingers.
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Examples: Handprint / Five Finger Retell

Closed Responses Open Responses

The handprint method is  

appropriate for closed  

responses such as listing facts 

or story events in sequential 

order. 

Example: After a lecture on the 

Civil War, the history teacher 

provides students with a list of 

10 statements, some of which 

are true and some of which are 

false. She asks students to  

record the five true statements.

Assessment: These can be  

collected and scored for  

accuracy. 

The handprint method can also be used to 

elicit more open-ended responses such as 

having students generate a list of what they 

believe to be the most important ideas from 

a guest speaker’s presentation. 

Example: As an alternative to the closed  

response example shown here, after the 

same lecture on the Civil War, the teacher 

could ask the students to list five cause and 

effect relationships that resulted from the 

war.

Assessment: These can be collected and scored 

on a 0-2 scale such as:

0 – does not understand or represent cause and 

effect relationships

1 – gives 1 or 2 examples of strong cause and 

effect relationships from the Civil War

2 – gives 3 to 5 examples of strong cause and 

effect relationships from the Civil War

Best Used When: This strategy is a good one to use when you want to see what information your 
students took away from the lesson. If you use an open-ended question such as, “Tell me the five 
most important take-away ideas from today’s lecture,” you will have a valuable snapshot of what 
they learned. Of course, it can also be used with closed questions such as “Which of these state-
ments are true?” or “Solve these five equations.” 
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1. Before teaching the content, record a list of key words / vocabulary terms that are the focus of 
the lesson on the board and let students know they will be learning about those words.  
Encourage them to think about these key words as they work through the lesson. 

2. Have students record in their notebooks, or on paper to turn in, a summary of what they learned. 

3. The summary must include all of the key words you provided, and the meaning of each word 
must be clear from their writing. In other words, they are proving to you that they understand 
the meaning of each word, and how they are related to the other key words. 

4. Each word can be assigned a point value for scoring / assessment purposes.

Written Strategy: Key Word Summary

Steps to Implement:

Description: The teacher provides a list of the most important terms from the lesson and asks 
students to write a summary of the day’s lesson that uses those words. The words need to be used 
in sentences that make the meaning of the word clear.
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Examples: Key Word Summary

Closed Responses Open Responses

One modification that can be 

made to this strategy to make it 

a closed response is to provide 

a summary with blanks for the 

key words, as well as a word 

bank. Students would complete 

the fill-in-the-blank summary 

with words from the work bank.

Example: Third grade students 

complete a cloze activity (which 

is a comprehension activity in 

which words are omitted from a 

text and students must fill in the 

blanks) with a word bank after 

learning about the structures 

and functions of a flowering 

plant.

Assessment: The cloze activity 

can be scored for accuracy.

This is truly an open response strategy be-

cause the only guideline is to use the given 

words in a summary of the material learned.  

Students are free to write a series of fact 

statements or informational outline, or they 

could do something more creative such as 

writing their summary in song or poetry 

form.

Example: Students are asked to write a para-

graph explaining the relationships between 

the sun, earth and moon and how it is related 

to seasons and time (day, month, and a year). 

They are provided with a list of words they 

must use.

Assessment: The paragraphs are scored with 

a designated point value for each key term 

provided. A mastery level is set at 90% and 

anyone scoring below that can be pulled for 

reteaching.

Best Used When: This strategy is best used when the emphasis is on vocabulary knowledge. Ra-
ther than a simple matching activity of definitions to their words, students are required to apply 
their knowledge of the key words to develop their own definitions.
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1. After teaching the new content, choose one word or phrase that encompasses the main idea of 
the content as it is tied to your instructional goal. 

2. Instruct students to record that concept term in the center of a large white sheet of paper, or this 
can be done digitally in MS Word or Google Drawings. 

3. Students should then showcase their knowledge of the concept by creating branches / connec-
tions from the main concept to other images or text blocks.

Written Strategy: Concept Map

Steps to Implement:

Description: A concept map is a graphic organizer that students can create to showcase their 
knowledge and understanding of a particular term or concept. It can include drawings, examples 
and non-examples, definitions, supporting details of the main idea or concept, and relationships 
between ideas.
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Examples: Concept Map

Closed Responses Open Responses

Concept Maps are generally not 

a strategy you would use with 

closed responses, because short 

answers do not allow for visual 

connection of ideas to be made. 

However, it could be greatly 

modified to be closed through 

the use of detailed parameters.

Example: At the conclusion of a 

unit on geometry, a third grade 

teacher has her students create 

a concept map based on the 

following guidelines: 1) Define 

square, parallelogram, trapezoid 

and rhombus. 2) Give an exam-

ple and non-example of each 

term.

Assessment: Specific point 

values can be assigned to each 

element of the concept map in 

order to obtain a numeric grade.

This strategy in itself is truly an open ended 

question, because students are only provided 

with the main idea or concept for the center 

of their graphic organizer. It will be evident 

very quickly which students have mastered 

the content knowledge, as they will be likely 

to make several connections and branches 

from the main idea.

Example: After an 8th grade science class 

completes their unit study on forces, motion 

and energy, the teacher asks them to create a 

concept map demonstrating their knowledge 

of these concepts and how they are related 

to each other.

Assessment: The teacher uses a detailed 

rubric to assign a numeric grade to the con-

cept map. Students are provided with a copy 

of the rubric as a guideline while they are 

working.

Best Used When: This strategy should be used when you want to know your students’ overall  
understanding of a big idea. For example, if you are discussing theme in literature, you could  
provide a specific theme as the concept and have students show textual evidence that supports 
that theme. Another idea is in a history class where the concept could be a particular event or 
document you have studied, and students would need to represent all of the details they can recall 
about the event or document. A third example would be a concept in math such as addition  
strategies where students could show examples of all of the strategies they know to add numbers.
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1. Prepare a set of questions that align to the lesson content or the goal of the check for  
understanding activity. 

2. Designate a signal with students to indicate when they should hold up their boards for the  
teacher to view. 

3. Ask each question, or pose each problem, allowing students enough time to show their thinking 
or record their answers on the whiteboards. 

4. Encourage 100% participation by reminding students to keep their eyes on their own  
whiteboard, and perhaps even lay it face-down to indicate their completion of the task. 

5. Once the majority of students have recorded their work, give the signal so they all show their 
work to you at the same time. 

6. After each question, review the correct and incorrect responses, and re-teach any content where 
students have not demonstrated mastery.

Written Strategy: White Boards

Steps to Implement:

Description: For this strategy, a question is posed to the class and students record their answer on 
a personal dry erase board, keeping their eyes on their own work so as not to just copy  
another student’s response. At a pre-arranged signal, students hold up their boards for the  
teacher to assess. This strategy can be adapted to a verbal strategy as well by having students 
vocalize their responses as they hold up their whiteboards.
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Examples: White Boards

Closed Responses Open Responses

A variety of closed questions 

can be used for this strategy, 

such as multiple choice  

questions, math computation 

or word problems, or fill-in-the-

blank sentences.

Example: An 8th grade algebra 

teacher poses various equations 

and has students solve for X.

Assessment: The teacher can 

use a data tracker to quickly 

mark if students miss an answer 

to determine their accuracy 

rate.

This strategy can work with open-ended 

responses, where answers will vary, but only 

if the expected answers are still brief. You 

would not want students to have to write an 

entire paragraph on a whiteboard and then 

try to read them all simultaneously. 

Example: A reading teacher poses the  

question, “With which character did you 

most identify with?” after the class reads a 

novel together. She then deepens their  

thinking by incorporating a verbal  

component and having students defend their 

answer with text evidence.

Assessment: The teacher can score student 

discussion responses on a quick 0-2 scale 

such as this one:

0 = student cannot support their argument

1 = student provides some evidence to support 

their argument

2 = student provides specific text-based evidence 

to support their argument 

Best Used When: This strategy works well when you want to hear a response from each student 
so you can make a quick assessment, but through the act of writing down their answers, each stu-
dent is truly held accountable for their own thinking. 
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1. Determine what you want students to learn from the new lesson based on your content  
objectives. Choose what each number of the 3-2-1 reflection will represent. 

2. After teaching the lesson, display an outline such as the one shown below and ask students to 
complete the outline in their journals or on paper to turn in. 

3 Things I Learned:
   1. 
   2.
   3.

2 Things That Surprised Me:
   1.
   2.

1 Question I Still Have:
   1.

Written Strategy: 3-2-1 Reflection

Steps to Implement:

Description: This open-ended strategy asks students to reflect on their learning by listing three 
examples of one prompt, two examples of a second prompt, and one example of a third prompt.
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Examples: 3-2-1 Reflection

Closed Responses Open Responses

Because you are asking stu-

dents to really reflect on their 

learning, and therefore answers 

will vary greatly, this strategy 

does not lend itself to closed re-

sponse questions. However, you 

may consider a warm up to this 

activity where you ask students 

to recite some rules or concepts 

from the course as a recap and 

to help provide students some 

ideas and support to completing 

this activity.

This strategy is truly open ended and can be 

used in any content area or grade level.

Examples:  Other than the categories shown 

in the outline above, you could prompt stu-

dents for any of the following:

• Examples of a concept

• Non-examples of a concept

• Ways it applies to your own life

• Opinions you have

• Examples of textual evidence

• Character traits

• Connections you made to prior know- 

              ledge

Assessment: These reflections can be used 

to generate a list of questions you still need 

to clarify. If you want a numeric grade, you 

can develop a scoring rubric to judge the 

quality of their response so that you can 

determine whether they truly understand 

the content or whether they need additional 

support.

Best Used When: This strategy is best used when you need students to deeply reflect on what 
they actually know and learned in the course, not just about the content, but about how it applies 
to what they already know. It is a great strategy to use after a guest speaker makes a presentation 
or students watch an educational video.
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1. If doing an Admit Ticket – have the ticket prepared and hand it to each student as you greet them 
at the door or have it on their desk as a warm-up activity. Another option is to have the question 
or prompt posted on the board and for students to record their response on their own paper. 

2. Collect the tickets as soon as students finish.  While collecting them, quickly sort them into three 
piles: one for content mastery and ready to move on, one for needs significant reteaching, and 
one for needs some minor assistance. 

3. Use this data to determine whether or not you can continue with your lesson as planned, or if you 
need to do some immediate reteaching. 

4. If doing an Exit Ticket – wrap up the lesson with a quick content review and emphasize the  
connection of any new content to prior knowledge. Then pose the question and have students 
record their answer on a paper to turn in as they leave, or pass out a pre-made exit ticket with 
the question on it. 

5. As with the Admit Tickets, sort the Exit Tickets into three competency groups: One for content 
mastery and ready to move on, one for needs significant reteaching, and one for needs some 
minor assistance. 

6. Use this data to determine whether or not you can continue move onto new content the follo-
wing day, or if you need to evaluate your teaching strategies and choose something more  
effective.

Written Strategy: Admit and Exit Tickets

Steps to Implement:

Description: Admit tickets are done as students enter the classroom, so they can demonstrate 
prior knowledge of a subject. Exit tickets are done as students leave the classroom after a lesson, 
so they can demonstrate their new knowledge gained from the day’s lesson.
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Examples: Admit and Exit Tickets

Closed Responses Open Responses

This strategy could be used with a 

multitude of closed response questions, 

including: math computation or word 

problems, fill in the blank sentences, 

multiple choice questions, categorizing 

or sorting objects or concepts, or just to 

get a general gauge of student  

understanding. 

Example: After a lesson on rock  

classifications, a sixth grade science 

teacher gives her students the following 

question on an Exit Ticket: On a scale of 

1 to 4, how confident do you feel that 

you could teach this lesson to a new 

student?

Assessment: She quickly sorts the exit 

tickets according to students’ self- 

selected level of confidence and plans to 

pull aside the students who indicated 1 

or 2 for a review the next day.

Any type of question can work for 

an Admit or Exit Ticket. You can ask 

for opinions with justification, have 

students create a Venn diagram  

comparing two concepts, or ask 

students how what they learned can 

apply in their own life, to name just a 

few.

Example: After the same lesson on 

rock classifications, the science  

teacher asks her students to write 

three questions they feel should be  

included on a test over the new con-

tent.

Assessment: This particular exit ticket 

would not be used for a grade, but 

could provide possible assessment 

content. At the very least, it allows the 

teacher to quickly get a feel for which 

students grasped the concepts, and 

which need more assistance.

Best Used When: Admit tickets are a good strategy for before a lesson when you need to assess 
each students’ level of prior knowledge to ensure they have the background information  
necessary to be successful with the new content. Exit tickets are a quick strategy to gather data to 
guide the following day’s instructional goals. For example, as you go through each exit ticket, if you 
realize the majority of the class did not master the content, you will need to plan for reteaching 
the following day. 



www.ModelTeaching.com

44 CFU Strategy Guide

1. Consider the lesson you will teach and your specific content objectives. Determine what two 
categories you want students to record in their T-Chart. 

2. Display a sample T-Chart and have students copy it onto their own paper. This can be in a journal 
they keep, or on loose paper for you to collect. 

3. After teaching the content, explain the two categories to the students and have them complete 
the T-Chart independently to showcase their knowledge. 

4. You may choose to lead a class discussion to review possible answers, or even have students  
share their work with a partner.

Written Strategy: T-Chart

Steps to Implement:

Description: A T-Chart is a method of note-taking that can be used as an assessment tool. The 
variations are endless and can be applied to any content area, for any grade level. Students create 
a basic two-column chart and the teacher designates what each column will be used for recording.



www.ModelTeaching.com

45 CFU Strategy Guide

Examples: T-Chart

Closed Responses Open Responses

Closed-response questions that lend 

themselves well to the T-Chart  

strategy include sorting activities 

such as sorting geometric shapes  

(parallelograms and non-parallelo-

grams for example), distinguishing 

between facts and opinions, or cause 

and effect relationships.

Example: After a lesson on cause and 

effect, and a reading of the picture 

book A River Ran Wild, a 4th grade 

reading teacher asks her students to 

create a T-chart with cause and effect 

relationships from the story.

Assessment: The teacher can quickly 

glance through each chart to  

determine if students grasp the con-

cept of cause and effect and record a 

check mark on a data tracker for each 

student who does understand, or an 

x for students who need additional 

practice.

Open-response questions that lend 

themselves well to the T-Chart strategy 

include main ideas with supporting  

details, character traits and textual  

evidence to support that trait, or histori-

cal events and their long-term effects.

Example: Students are asked to take  

notes as they read a non-fiction text on 

animal habitats. The teacher explains 

their 2 column notes should be in the 

format of main idea with supporting 

details.

Assessment: The teacher can assess 

these notes with the following scale:

0 – notes not organized by main idea and 

supporting details

1 – included some of the main ideas from the 

text but did not include supporting details

2 – included most of the main ideas and some 

of the supporting details

3 – included most or all of the main ideas, as 

well as appropriate supporting detail

Best Used When: This strategy works well when the lesson content can be neatly divided into two 
categories, such as facts and opinions, main ideas and supporting details, or character traits and 
textual evidence. It is best done after a lesson, particularly with open responses because these 
types of questions require students to analyze and synthesize their new knowledge.
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1. The lesson objectives should be clearly posted and made known to the students. 

2. Once the content is taught, the teacher asks the students to think about the most important 
things they learned. They might ask, “If you had to teach this lesson to a friend who was absent, 
what are the three most important things they would need to know?” 

3. Once students have been given sufficient thinking time, the teacher asks them to develop 1 to 
3 questions based on the knowledge they feel is most important. The teacher should emphasize 
that the answers to their questions would be the most important take-aways from the lesson. 

4. Students record both their questions and the answers to submit to the teacher. 

5. Alternately, students could create questions, then trade with a partner to answer them.

Written Strategy: Create a Quiz

Steps to Implement:

Description: With this strategy, students think about what they have learned and distinguish the 
most important pieces of knowledge gained from details of lesser importance. Students develop 
questions they believe should be included in an assessment over the new material. This strategy 
can also be practical for the teacher, as he/she may actually use some of the questions the students 
generate.
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Examples: Create a Quiz

Closed Responses Open Responses

Because students are generating 

their own questions about what they 

believe to be the most important 

content, this strategy is not intended 

for closed responses. However, it can 

be modified if the teacher asks for 

specific types of questions.

Example: After a lesson on area, a 

third grade math teacher asks her 

students to write a word problem that 

involves finding the area of a rec-

tangle. Students must also solve the 

problem.

Assessment: The teacher can make 

a quick notation on a data tracker of 

which students are, and are not, able 

to complete the task accurately.

This strategy is completely open-ended, 

because students are the ones  

developing the questions. The student-

generated questions will vary based 

on the content, but should tie in with 

the content objectives in order for the 

student to demonstrate mastery of the 

material.

Example: After a lengthy unit on  

functions of human body systems (such 

as circulatory and respiratory), the 

teacher assigns groups of 3 or 4 students 

to one system and asks them to develop 

3-5 multiple choice questions about the 

most important content they learned.

Assessment: The questions and their 

accompanying answers can be scored 

for accuracy. The teacher can also have 

students answer each other’s questions 

for a grade.

Best Used When: This strategy is best used at the end of a unit, and can be practical for the  
teacher as he/she may choose to develop the unit assessment based on the questions the students 
develop.
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1. After teaching the new content, have students draw a circle, triangle and square on an index
card.

2. Next to the circle, have students write out an idea that is still “circling around” in their head. This
could be a question they may have, something that confused them, or just something they want
to think about more.

3. Next to the triangle, have students write out three important “points” they picked up from the
material. This might be something that surprised them, something they have never heard or
thought of before, or simply the most important things they learned.

4. Next to the square, have students write about something that “squared up” with their beliefs or
opinions.

Steps to Implement:

Written Strategy: Circle, Triangle, Square

Description: This strategy is a visual aid to help teachers recognize what their students took away 
from the lesson. Students are asked to consider something that is still going around in their mind, 
something that stood out to them as important, and something they agreed with.
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Examples: Circle, Triangle, Square

Closed Responses Open Responses

Because you are asking students to 

really reflect on their thinking about 

what they were just exposed to, this 

strategy does not lend itself well to 

closed response questions.

This strategy is completely open-ended, 

because students are being asked to 

evaluate what they just learned.

Example: These three questions could 

be applied to any content area, for  

second or third grade and beyond.

Assessment: Teachers can collect the 

index cards to review the takeaways 

her students’ learned. Most likely, this 

strategy would not serve as a numeric 

grade, but simply a way for teachers to 

see what topics they might need to cover 

in more detail.

Best Used When: This is a great strategy to use after analyzing a debate or political speech, or 
reading any type of persuasive writing. It promotes the higher-order thinking of Blooms Taxonomy 
as students have to evaluate their learning by selecting and valuing what is most important, and 
appraising their level of understanding.
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1. Ask students to divide their paper into halves, labeling one side “Examples” and the other side 
“Non-Examples”. 

2. If using this strategy before a lesson to check for prior knowledge – review the lesson from the 
previous day, or activate students prior learning in some other way, therefore bringing up the 
category or concept such as polygons or renewable resources. Then students are asked to list 
or draw examples and non-examples of the category, based on what they recall from previous 
instruction. 

3. If using this strategy during or after a lesson to check for content mastery - as new content is 
introduced,  be sure to frequently refer to the concept students will be providing examples and 
non-examples for. At the conclusion of the lesson, ask students to list or draw examples and non- 
examples of the category, based on what they recall from the day’s lesson.

Written Strategy: Example / Non-Example

Steps to Implement:

Description: In this strategy, students write or draw examples and non-examples of a particular 
concept.
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Examples: Example / Non-Example

Closed Responses Open Responses

This strategy focuses on the  

understanding level of Blooms  

Taxonomy, as students classify  

examples, which is not considered 

higher-order thinking. 

Example: In math, students could 

be asked to draw examples and non- 

examples of polygons, parallelograms, 

or volume. In science, students could 

be asked to list examples and non-

-examples of gases, renewable natural 

resources, or mammals.

Assessment: Teachers can check 

that the students’ examples and non- 

examples are accurate, assigning a 

point value to each one to determine 

a numeric grade.

This strategy could be adapted to engage 

higher-order thinking skills such as  

analyzing and evaluating, rather than 

basic sorting and classifying.

Example: A teacher asks her ninth grade 

literature students, after reading two  

novels with very different main  

characters, to compare how the two  

characters exhibit (or don’t exhibit for 

the non-example column) certain  

character traits such as honesty or  

perseverance. 

Assessment: The teacher can use a de-

tailed rubric to assess the quality of each 

response, and how well they used text 

evidence to support their examples.

Best Used When: This strategy is a great tool in math or science lessons that are focused on  
vocabulary development, particularly as a “before” the lesson checking for understanding. But as 
you can see from the Open Response example given above, it can be made more challenging for 
older students.
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1. Decide whether you want to create a simple cloze activity where students fill in the blanks, or if 
you want to develop more open-ended sentence frames where students have to generate  
detailed phrases to complete each blank. 

2. If you choose a cloze activity, it is most likely best to type it up and give each student a copy. Be 
sure the sentences are directly tied to your content objectives and based on the lesson you  
teach. You may want to include a word bank as well, based on the needs of your students. 

3. If you choose a sentence frame activity, you can just display 1 to 4 sentences on the board for 
students to copy on their own, filling in each blank with word and phrases that will demonstrate 
their level of content mastery.

Written Strategy: Sentence Frames

Steps to Implement:

Description: In this strategy, teachers provide students with sentences that are missing key words 
or critical pieces of information. Teachers may provide a word bank to use to fill in the blanks, or 
students may have to fill in the blanks of more vague sentence frames with detailed phrases to 
demonstrate their knowledge.
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Examples: Sentence Frames

Closed Responses Open Responses

If using a simple cloze activity where 

students fill in the blanks with single 

word answers, students are  

responding to closed questions. It can 

be simplified even further by  

providing a word bank. 

Example: A science teacher can  

provide this frame, along with a word 

bank to choose words from:

_______________ matter is matter that 

does not change shape.  _______________ 

matter is matter that takes the shape 

of its container. 

Assessment: These frames can be 

scored for accuracy of word choice.

Sentence frames can be adapted for 

advanced students, with more  

complicated frames, in which students 

have to respond with detailed phrases. 

Example: A science teacher can provide 

this broader frame with no vocabulary 

support: 

One difference between solids and 

liquids is __________________________________

________.

A second difference between solids and 

liquids is __________________________________

_________.

Assessment: Each sentence frame can 

be assigned a point value range and the 

teacher can choose a score based on the 

quality of the response.

Best Used When: This strategy is most effective when you are working with a group of mixed  
abilities because it is easily differentiated. Teachers can begin by developing the open-ended  
sentence frames for their on-level or advanced students, and then modify those frames into a 
more basic cloze activity for their struggling students, or students with special needs. 
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1. Create five or six posters using large sheets of construction paper, chart paper, or butcher paper 
with thought-provoking prompts or solvable math problems. 

2. Place these posters around the room and divide the class into as many groups as you have  
posters. 

3. Have each group rotate to each poster station for a designated amount of time. While at the 
station, students should read the prompt or problem, then record their thinking on the poster. 
Remind students to sign their name with each response. 

4. Once students get to their second poster, have them also read the other responses and add on to 
those as well. You can suggest that they express agreement or disagreement, and give a logical 
reasoning as they respond to other students’ responses. 

5. The posters can then be displayed in class for future study, or you can use them to guide a whole 
class discussion.

Written Strategy: Chalk Talk

Steps to Implement:

Description: In this strategy, student rotate among different workstations and respond to written 
prompts. These prompts can be math problems to solve, thought-provoking quotes, images, or 
questions to respond to, or basic content-based questions. As students rotate, they can also read 
other students’ work, and respond to those as well.
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Examples: Chalk Talk

Closed Responses Open Responses

This strategy is often not the most  

appropriate for closed response  

questions, as the idea is to provoke  

deeper thinking in your students. 

However, you could adapt this activity 

slightly to require students to identify 

an error that is more  limited to a closed 

response (See Analyze the Mistake, in 

the demonstration strategies section).

Example: A second grade math  

teacher posts six word problems around 

the room, with the steps that an  

imaginary student solved, and an  

answer.  The students are tasked with 

circling the room to identify which 

problems contain an error. They must 

identify the error in the wrong pro-

blems, and state which problems are 

correct.  Students can then (in a more 

open ended manner) explain the  

reasoning and thought process they 

used to identify the error.

Assessment: The teacher can tally up 

the problems each student identified as 

correct, the problems that each student 

identify as incorrect, and the problems 

that each student identified as incorrect 

and spotted the error. 

This strategy can be used in math to 

emphasize multiples strategies for  

solving problems, in science or history 

to discuss cause and effect  

relationships, or in reading to discuss 

themes or main ideas and supporting 

details.

Example: A second grade math teacher 

posts six word problems around the 

room, and each one can be solved with 

a variety of problem solving strategies 

her students have been learning in 

class. She encourages students to solve 

the first problem, and when they rotate 

to the next problem, she encourages 

them to solve the problem in a different 

way than the previous student did.

Assessment: The chalk talk posters can 

be gathered and shown to the class to 

guide a discussion about the different 

problem-solving strategies.  

Additionally, the teacher can require 

that students sign their name with their 

work, so as they hold the class  

discussion, the teacher can make a 

mental note to reach out to students 

who were not able to solve the pro-

blems accurately.

Best Used When: This strategy is best used when the material is somewhat controversial and 
might induce strong opinions or when there are multiple ways at looking at an issue or a problem. 
Typically, when students respond strongly to an image or quote, they will have more to say which 
can in turn lead to in-depth “conversations” via written response.
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DEMONSTRATION Checks for  
Understanding

Strategy 1: Teach the Class
Strategy 2: Gallery Walk
Strategy 3: Modeling
Strategy 4: Card Sorting / Matching
Strategy 5: Peer Problem Sharing
Strategy 6: Analyze the Mistake
Strategy 7: Slap It
Strategy 8: Visual Aid / Digital Visual Aid
Strategy 9: Game Creation
Strategy 10: Talk Show Panel
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1. Teach the content as planned. This can be done through traditional teaching methods, or in a  
flipped classroom model where students review the material on their own before class via 
textbook or a teacher-provided video lesson. 

2. At the conclusion of the lesson, or at the beginning of the next class in a flipped classroom, lead a 
class discussion about the most important teaching points from the lesson. Record these points 
on the board and have students copy them as well. 

3. Inform students they will now be reteaching the content back to their fellow classmates in order 
to demonstrate their level of knowledge. 

4. This can be organized in several ways:

   Small groups of 4 or 5 students are each assigned one teaching point to present to the entire 
   class. 

   Students are assigned to a group of 4 or 5 and each group member is assigned a teaching point 
   Group members teach only the other members of their group.

   Over the course of several weeks, one student at a time can be assigned to a specific lesson to 
   teach to the class. *This method would only work in a flipped classroom where students are  
         accessing the content on their own before class.* 

Demonstration Strategy: Teach the Class

Steps to Implement:

Description: With this strategy, the students become the teacher. Students demonstrate their 
concept mastery by presenting a lesson to the teacher or to other students.
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Examples: Teach the Class

Closed Responses Open Responses

You can make this a more closed 

response activity by putting specific 

parameters on the lesson that  

students teach. 

Example: A history teacher requires 

her class to work in groups of 5 to 

complete the following: give a 5  

minute lecture, include a poster as 

a visual aid, and create a 5 question 

multiple choice quiz for their  

classmates to assess their knowledge 

after their presentation. 

Assessment: The teacher can use a 

specially designed analytic rubric to 

assess their presentation skills, as well 

as content knowledge.

You can make this a more open response 

activity by giving students free reign in 

how they decide to present their lesson. 

This allows for students to be as creative 

as they want, and you will get a good 

feel for how well they comprehend the 

content.

Example: The same history teacher  

assigns each group of 5 students a  

particular Civil War battle. The only 

requirement is that they “teach the class 

the most important information they 

need to know about the battle and its 

significance in the Civil War.”

Assessment: The teacher can use a  

specially designed analytic rubric to 

assess their presentation skills and  

content knowledge.

Best Used When: This strategy works best with upper elementary students and older and is  
particularly impactful in a flipped classroom. It can be time consuming and should not be  
considered a quick method of checking for understanding. Students must have proficient enough  
communication skills to be able to express their points in a way that can be understood by their 
peers.
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1. Consider your content objectives and teaching strategies. Based on these, determine what 
knowledge students need to demonstrate and how you want students to share that knowledge. 
See the table on the next page for some examples. 

2. Give students sufficient time to prepare their work for display. 

3. Explain the protocol for presenting. If students will be rotating at their own pace to each display, 
you may consider requiring them to take notes to hold them accountable. Another option is to 
require students to give feedback for the work on display, such as a compliment or suggestions 
for improvement. 

4. Provide enough class time so that every student, and you as the teacher, gets to view the work on 
display.

Demonstration Strategy: Gallery Walk

Steps to Implement:

Description: In a Gallery Walk, individual students have their work on display around the  
classroom. Students, and the teacher, then rotate from display to display viewing the work. This 
can be strictly for observation, or you can include a discussion component as well with a simple 
adaptation. Have one student at a time present their work on display, while the entire class rotates 
to each display.
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Examples: Gallery Walk

Closed Responses Open Responses

Gallery Walks can be used with closed 

responses in these ways, to name just 

a few.

Examples: 

• Solve a multi-step math word 

problem. It will be educational for 

students to see their peers using 

different strategies.

• In science, design a poster that 

depicts the steps of the scientific 

process.

• In reading, create a storyboard 

that depicts the major event of 

the novel in chronological order.

Assessment: The best way to assess 

during a Gallery Walk is to rotate with 

the class as they visit each display and 

listen to the student share their work. 

You can do anything from a quick 

checklist of whether they demonstra-

ted the necessary content knowledge, 

to an extremely detailed analytic 

rubric.

Gallery Walks can be used with open 

responses in these ways, to name just a 

few: 

Examples:

• In science, use the design process to 

create a solution for a problem. For 

example, build a bridge between two 

desks that can support the weight of 

three books or create a compound 

machine that consists of at least 

three simple machines.

• In history, create a diorama of a  

particular battle or period of time.

• In reading, create a museum display 

of artifacts that represent a  

character from your assigned novel.

Assessment: The best way to assess  

during a Gallery Walk is to rotate with 

the class as they visit each display and 

listen to the student share their work. 

You can do anything from a quick  

checklist of whether they demonstrated 

the necessary content knowledge, to an  

extremely detailed analytic rubric.

Best Used When: This strategy is most impactful when used with open response activities, as the 
sharing process allows students to see how others apply their knowledge to the given task. It can 
also be a good opportunity for students to practice giving critical feedback to others if you  
incorporate some type of commenting requirement.
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1. Consider the content objectives you are teaching, and determine a way that students can  
physically model their content knowledge. 

2. Decide whether you want them to work on a closed or open response task. This is also a good 
place for differentiation. With struggling students, you may limit them to a closed activity,  
whereas more advanced students might be able to handle a more open challenge. 

3. Provide students with the necessary materials and sufficient time to complete the modeling task. 

Demonstration Strategy: Modeling

Steps to Implement:

Description: Modeling is a broad strategy that can be used in many subject areas. It simply  
involves students using manipulatives or physical materials to create a representation of their 
knowledge. 
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Examples: Modeling

Closed Responses Open Responses

Modeling can be used with closed 

responses in these ways, to name just 

a few.

Examples:

• In math, use counters to create a 

6 X 4 array.

• In science, build a closed circuit 

that will make a lightbulb light up.

• In math, count out coins to equal a 

value of 54 cents.

Assessment: Teachers can use a basic 

data tracker to record whether or not 

students were able to successfully 

complete the modeling task.

Modeling can be used with open  

responses in these ways, to name just  

a few:

Examples:

• In math, use counters to create  

every possible of array of 24.

• In science, use these materials to 

create a parallel circuit that will 

have two different reactions.

• In math, choose an amount less than 

$1 and show three different ways to 

make that amount with coins.

Assessment: Teachers can use a basic 

data tracker to record whether or not 

students were able to successfully  

complete the modeling task.

Best Used When: This strategy is particularly effective with students who are tactile and  
kinesthetic learners. It is easy to differentiate for learners at different levels as well, as you can  
see from the side by side activity comparisons in the table above. Modeling is often easily  
incorporated into math and science lessons as they tend to be the most hands-on subjects.
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1. Determine if matching or sorting is a more appropriate card activity based on your content  
objectives. 

2. Create a set of flashcards that depicts the necessary material, and make enough sets for each 
student or pair of students, to have their own. You may choose to laminate them for durability. 

3. After teaching the content, give students the cards with instruction on the categories to sort 
into, or what they should be matching. 

4. As students finish this activity, have them raise their hand so you can do a quick visual check of 
their work to ensure content mastery. Discuss errors as you see them, giving students the  
opportunity to make corrections as needed and allowing you to determine if reteaching is  
necessary.

Demonstration Strategy: Card Sorting / Matching

Steps to Implement:

Description: For a card sorting activity, students sort a set of teacher-prepared flashcards into 
designated categories based on their knowledge of those categories. For a card matching activity, 
students are required to match pairs of cards such as terms and definitions or causes and effects.
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Examples: Card Sorting / Matching

Closed Responses Open Responses

Card sorting and matching activities 

created by the teacher in advance are 

closed responses.

Example: A high school history class 

has been studying World War I and 

the teacher creates a set of timeline 

cards that includes dates and  

important events for the students to 

match and arrange chronologically.

Assessment: Teachers can use a data 

tracker to quickly record how many 

correct matches each student was 

able to arrange.

Card sorting and card matching are  

primarily closed response tasks. You 

could make it open by having students 

create their own card sorting or  

matching set.

Example: A seventh grade language arts 

class has been studying Greek and Latin 

roots. The teacher has students create 

a matching game with 10 sets of roots, 

their meaning, and a sample word.

Assessment: Each set of 3 cards is 

worth 10 points so the teacher can 

assign a numeric grade.

Best Used When: This strategy is best used when the teacher has plenty of time to prepare the 
cards ahead of time, and when the cards can be used year after year. It is a quick check for  
understanding but only covers lower level thinking skills. Therefore, it may be best used when 
introducing a new concept or for differentiation to students with academic struggles.
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1. After teaching the new content, explain to students that you want them to create a set of  
questions for a fellow classmate to respond to. 

2. Students write their own questions or pose their own problems on a piece of paper, then answer 
those questions on a separate sheet of paper. 

3. Students partner up to trade questions, and then solve the new problems they received from 
their partner. 

4. Once both students are complete, they check each other’s work based on their own answer key. 

5. This work can be turned in for an assessment grade, or the teacher can simply monitor student 
progress throughout the process.

Demonstration Strategy: Peer Problem Sharing

Steps to Implement:

Description: In this strategy, students develop problems or questions on their own with which to 
challenge their peers. The problems and questions are of course tied to the content objectives, and 
students must be able to solve their own problems before sharing them with a peer. Students can 
then solve each other’s problems, and check their answers with their partner to ensure content 
mastery.
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Examples: Peer Problem Sharing

Closed Responses Open Responses

The more specific you are with your 

guidelines and requirements for the 

problems, the more closed this activity 

is. 

Examples:

• Choose 5 vocabulary terms and 

create 5 fill in the blank sentences 

with those words in a work bank.

• Write 4 word problems that  

involve multiplication of 5s facts.

• Draw an unlabeled diagram of a  

flowering plant. Create a word 

bank of labels for your partner to 

label the drawing.

Assessment: Students should be  

assessed not only on the problems 

they create for their partner, but also 

on their work as they solve problems 

created by their partner. A simple  

accuracy grade can be assigned.

This can be an open ended activity if 

you are very vague about the  

requirements for the problems.

Examples: 

• Write four short-answer essay 

questions about the character 

traits of the main character from 

your novel.

• Choose a controversial quote 

from the novel you just read 

and develop an essay question 

around it.

• Create a 10 question test over 

the chapter in your history  

textbook. 

Assessment: Students should be 

assessed not only on the problems 

they create for their partner, but also 

on their work as they solve problems 

created by their partner. A simple 

accuracy grade can be assigned.

Best Used When: This is an excellent strategy to use in math at any level. It works best when the 
teacher intentionally pairs students based on academic levels, as homogeneous partnerships will 
ensure that students are not being given work that is too easy, or too hard, from their partner.
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1. Think about common misconceptions that students have with the particular math skill you are 
focusing your instruction on. 

2. Create a few problems based on this skill and solve them incorrectly, based on the  
misconceptions you identified. You may also want to include a problem or two with only  
computational errors. 

3. Share these problems with your students and ask them to find and correct the mistakes. 

4. You can also require students to explain the error in writing, and how they corrected it.

Demonstration Strategy: Analyze the Mistake

Steps to Implement:

Description: This strategy requires a student to analyze a problem that has been solved or  
written incorrectly to determine where the student made their error. This applies often to math or 
grammar/ writing activities. Students then have to correct the mistake and explain their reasoning, 
usually in writing.
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Examples: Analyze the Mistake

Closed Responses Open Responses

This strategy can be considered a  

closed response strategy when  

students are searching for one specific 

error in a math problem and correcting 

it.

Example: A third grade math teacher 

shares a subtraction problem such as 

this one and asks students to identify 

and correct the error.

    245

    -17

  232

Assessment: The teacher can record 

on a data tracker whether or not the 

student was able to find and correct 

the error.

This strategy can be more open 

ended when students are given a 

variety of problems to choose from.

Example: A sixth grade math teacher 

creates a Google Slides presentation 

with images of actual student work, 

with no names attached. Students 

are given editing access to the slide 

deck and they can scroll though the 

work samples until they find one they 

want to correct. 

Assessment: The teacher can later 

look at the slideshow to see student 

corrections and record on a data 

tracker the skills that each student is 

capable of correcting.

Best Used When: This is a great strategy to use in math once students are very familiar with a  
concept. It allows students to see common misconceptions, and ideally, prevents them from  
making those same mistakes in the future. It is also a good way to incorporate writing into your 
math curriculum.
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1. Develop a set of questions based on your content objectives. This works best with vocabulary 
terms, but could also be used with any multiple choice question. 

2. Write the possible answers on the board, or post labels with the correct answers on a wall. If you 
are doing multiple choice questions, you can just post A, B, C and D. 

3. Divide the class into two or more teams and have the teams line up an equal distance away from 
the posted answers. The first person in line for each team needs a fly swatter or yardstick in 
hand. 

4. Read or display a question and award a point to the team who slaps the correct answer first. 

5. Discuss each question and the correct response as you go through the game.

Demonstration Strategy: Slap-It

Steps to Implement:

Description: Slap It is a review strategy game for two or more teams. The goal is for one member 
of a team to beat the other team by being the first to choose the correct answer to a question  
posed by the teacher.
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Examples: Slap-It

Closed Responses Open Responses

This strategy can be used with any 

content as long as the answers are 

one word answers, or a multiple 

choice selection.

Example: After studying the solar 

system, with a focus on the planets, 

a teacher calls out planet facts and 

the students have to slap the name 

of the correct planet to earn a point.

Assessment: Because this is a team 

game, you would not be able to  

assign individual grades, but you 

could keep a log of which students 

seemed to struggle the most.

This strategy does not allow for open 

ended responses because the questions 

have one specific answer for the teams 

to choose. However, having students 

create their own version of a Slap-It 

game would be an open response  

strategy.

Example: A third grade teacher asks 

students to find 2 examples each of 

similes, metaphors, and personifica-

tion during their poetry unit. Students 

record these on index cards and label 

them.

Assessment: The teacher records a  

score of 0 to 6 based on how many  

accurate examples they were able to 

find.

Best Used When: This strategy works best at the end of a unit to check for mastery of vocabulary 
terms. A definition can be given and the team to slap the correct matching term first earns a point 
for their team. It could also be used to categorize things such as in science or history, but should 
almost always be used as a review or a CFU strategy to be used after a lesson.
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1. After completing a unit of instruction, explain to the students they will be creating a visual aid to 
showcase what they have learned. You can choose to have students work independently or with 
a partner. 

2. As a class discussion, brainstorm possible products they could create such as a poster,  
newsletter, diorama, board game, or model. Digital options include a Google Drawing, website 
or blog, interactive quiz-style game, video, or a slideshow. You may be surprised at the creative 
ideas they come up with. 

3. Provide the necessary supplies, technology equipment,  and enough class time so you can ensure 
the work is done by the students, and not at home with parent assistance. This ensures that they 
represent their own content knowledge. 

4. Set a time when students can show off their visual aids to their peers while you assess their work.

Demonstration Strategy: Visual Aid / Digital Visual Aid

Steps to Implement:

Description: In this visual aid strategy, students create a visual aid, such as a poster, pamphlet or 
diorama to showcase their content knowledge. A visual aid can also be created digitally through 
the use of technology, such as a tablet, Chromebook or computer. Some common tools to consider 
are Google Slides, MS PowerPoint, or https://prezi.com/ to create slideshows and presentations  
or an online tool such as https://www.thinglink.com/, which allows students to annotate an image 
they create.
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Examples: Visual Aid / Digital Visual Aid

Closed Responses Open Responses

Typically, an activity like this is very 

open-ended, but you can modify it to 

make it more closed by outlining  

detailed parameters.

Example: Create an 18 inch by 24 

inch poster about the three natural 

disasters we have discussed in class: 

earthquakes, tornadoes and  

volcanoes. Your poster must include 

the following: causes and effects, one 

example of each of these disasters in 

history, and tips on how to prepare for 

each one.

Assessment: The teacher uses a  

detailed rubric to assign a numeric 

grade to the visual aid. The rubric  

focuses on content knowledge, but 

also includes the specific parameters 

given. Students are provided with a 

copy of the rubric as a guideline while 

they are working.

Visual Aids are very open-ended, 

especially if you are vague about the 

requirements for the products.

Example: Choose one of the three 

natural disasters we have discussed 

in class: earthquakes, tornadoes and 

volcanoes. Create a visual product 

you can use to teach the class  

everything you know about that  

particular disaster.

Assessment:  The teacher uses a 

detailed rubric to assign a numeric 

grade to the visual aid. The rubric 

focuses on content knowledge, and 

not specific presentation methods, 

so that it can be used for any type of 

project.  Students are provided with a 

copy of the rubric as a guideline while 

they are working.

Best Used When: Visual aids are best used on content that students are passionate about,  
because that passion can translate into some very creative outputs. Keep the requirements to a 
minimum, except when modifications are needed for students with special needs, and allow your 
students to showcase their knowledge how they see fit. This strategy would be used at the end  
of a unit to give the students an opportunity to share everything they have learned.  With the  
digital version of Visual Aids, your students need consistent access to technology, and they need 
the technology skills to implement the project as well.
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1. Once the content has been taught, the teacher leads a class discussion about features of  
educational games. Common features that might come up in the discussion include: trivia / 
knowledge questions, sketching challenges, a game path to move markers along, an element of 
chance with rolling dice or drawing a random card, etc. 

2. The teacher outlines the parameters / requirements of the game and provides students with 
enough class time and the necessary materials to create their game. 

3. The project can conclude with a game day when students take turns playing their classmates’ 
games.

Demonstration Strategy: Game Creation

Steps to Implement:

Description: For this strategy, students work independently or in a small group to create an  
educational game that demonstrates their knowledge of the content objectives.
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Examples: Game Creation

Closed Responses Open Responses

Game Creation is generally an open- 

response type activity, but teachers 

can require that students  

demonstrate their knowledge by 

incorporating closed-response  

questions as an element of the game.

Example: A third grade math class, 

after a unit on geometry, is tasked 

with creating a board game with  

multiple choice questions about  

attributes of different polygons. 

Assessment: The teacher requires 15 

question cards with an accompany-

ing answer key and grades them for 

accuracy, for up to 6 points each. The 

remaining 10 points is awarded for 

neatness, creativity, and overall game 

design.

Game Creation is very open-ended 

because of the level of creativity  

involved and the limited guidelines.

Example: A high school chemistry 

class is tasked with creating a card 

game demonstrating their knowledge 

of chemical reactions. Students are 

only told that their cards must cover 

the five types of chemical reactions 

they have studied in class, with at 

least 4 examples of each one. 

Assessment: Students are required 

to have 20 cards that indicate their 

knowledge of chemical reactions, 

and each is worth up to 5 points, for a 

possible total of 100. 

Best Used When: This activity is best done at the conclusion of a lengthy unit with several content 
objectives. It can be a very time-consuming project, so this would not be a good assessment tool if 
you are in a rush to move onto new content.
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1. Once the content has been taught, the teacher assigns students to cooperative groups of 3 to 6 
students. 

2. Students are given parameters as to what their performance should include. These will vary  
based on the subject and grade level, but will always require that students demonstrate know-
ledge of the new content learned. 

3. The teacher provides each group sufficient time to write and rehearse their script. 

4. Each group performs their talk show with the rest of the class as an audience.

Demonstration Strategy: Talk Show Panel

Steps to Implement:

Description: With this strategy, student work in small cooperative groups to write a script and 
perform a talk show. The teacher can set specific parameters based on the content knowledge he/
she wants demonstrated. It can take the form of a panel discussion, interview, or just an informa-
tional segment.
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Examples: Talk Show Panel

Closed Responses Open Responses

This strategy can be a closed activity if 

specific guidelines are given.

Example: A fifth grade reading class 

has just completed a book club novel 

study. Each book club is tasked with 

presenting an interview with the 3 or 

4 characters from the novel, and the 

interview must cover the following:

1. The role and relationship of each 

character.

2. The main events in the story and 

how they impacted each character.

3. How each character changed from 

the beginning of the book to the 

end.

Assessment: The teacher can use a 

data tracker that outlines the content 

knowledge she expects to see  

demonstrated and check off each  

piece of knowledge as it is presented. 

The less specific parameters that are 

set, the more open this strategy is.

Example: High school English II 

students who have all read the same 

novel are expected to work in a small 

group to present a talk show in which 

they discuss the big themes from 

their novel.

Assessment: The teacher can use a 

data tracker that outlines the content 

knowledge she expects to see  

demonstrated and check off each  

piece of knowledge as it is presented.

Best Used When: This activity can be time consuming, so it should only be used at the conclusion 
of a unit when you do not need to immediately rush into new content.


